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                                                          For
Mental Engagement

This booklet contains activities and strategies to promote productive group work, active mental engagement, Habits of Mind, and Universal Design for Learning practices.
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Strategy:  Somebody Wanted But So
Purpose:  This reading strategy helps students write a well-developed summary of the story.  Students need to focus on the various story elements (characters, plot, conflict, and resolution) to be able to write this summary.  Multiple characters offer readers an opportunity to understand different points of view. 

Description of Strategy:  (Putting the Strategy to Work)

1.  Introduce the strategy with a poem/short story.

2.  Teach students how to use this graphic organizer by modeling how you create a       “Somebody… Wanted… But… So…” statement.  

3.  Read the poem/story aloud.  Discuss with the students:

        which somebody to consider (main characters of the story),

        what that somebody wanted (goal),

        what occurred that caused a problem (conflict),

        and what eventually happened (resolution).

4.  Make sure that the students understand that when they are finished, they should have written one sentence that offers a summary of the text.

5.  Remind students to chunk the story into parts if the text is too long.  Connect the statement with words like then, later, and, or but.  Therefore, this summary will be longer.

6.  Use the responses to also teach students about point of view as they change the character in the “Somebody” column (see Dr. DeSoto example below).

http://wvde.state.wv.us/strategybank/Somebody-Wanted-But-So.html
  An example:  (Steig, W. (1982).  Doctor De Soto.  NY:  Scholastic Inc.)

 

	Somebody
	Wanted
	But
	So

	Doctor De Soto

 

 

 Fox

 

 

 

 

The DeSotos
	to fix teeth of animals who would not harm him

 

to be pain free

 

 

 

 

to take the risk to help the fox.
	the fox begged him to help him with his toothache

 

Dr. De Soto didn’t want to help

 

 

 

was afraid of him when the fox returned the next morning
	he bravely decided to help the fox.

 

 

the fox said, “I beg you, do something!  My tooth is killing me.”

 

they made a glue that would keep his mouth closed for a day or two.  This way he would not be able to harm the DeSotos.


Resource:  Beers, K. (2003).  When Kids Can’t Read What Teachers Can Do.  Portsmouth, NH:  Heinemann.
Strategy:  Value Line
Purpose:  The Value Line is used to help students make judgments about a topic, person, or event.   
Description of Strategy:  Using the Value Line, students or teams of students answer the question by placing a mark on the line where appropriate.   Next, students find the needed support required to defend their positions.  After this has been done, students share their stances and reasoning.  Based upon the information and ideas discussed, students either confirm or change their thoughts. 

The Value Line offers students a way to jumpstart thinking.  Give it a shot!  You can use the scale when taking a look at almost anything.
For example, let’s look at the poem “Mother to Son” by Langston Hughes.  We can use a Value Line to spark productive thinking among our students.  Look at the question and scale below.
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Hints:

· Create a Value Line on SMART Board.  Students can mark their position and have the ability to adjust them.

· Place tape along the length of the floor and have students stand in the correct place.

· Create teams.  

· After discussion, have students fully articulate their thoughts in writing.

· Try this strategy multiple times.  Each time, the strategy will be more effective.  
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	Here is an example of a Value Line made on a whiteboard.  Students wrote their names on post-it notes and then placed them where they thought appropriate.


Other Examples:

	                                       The author’s use of metaphor was effective.

              Strongly Agree                                                                                                    Strongly Disagree




	                                        What do you think about the speaker’s argument?

                          Fair                                                                                                                       Biased




	         In “Shooting an Elephant”, Orwell’s description of the locals influenced my beliefs about freedom. 

                   Completely                                                                                                              Not at all




	                                     What kind of person is Byron?   (The Watsons Go to Birmingham)

           Juvenile  Delinquent                                                                                                  Good Friend 




http://help.surveymonkey.com/articles/en_US/kb/Do-you-have-a-Rating-Semantic-Differential-or-Likert-Scale-type-question


Strategy:  See, Think, Wonder
Purpose: This routine encourages students to make careful observations and thoughtful interpretations. It helps stimulate curiosity and sets the stage for inquiry. 
Description of Strategy: 
Application - When and where can it be used? 

Use this routine when you want students to think carefully about why something looks the way it does or is the way it is. Use the routine at the beginning of a new unit to motivate student interest or try it with an object that connects to a topic during the unit of study. Consider using the routine with an interesting object near the end of a unit to encourage students to further apply their new knowledge and ideas. 

Launch - What are some tips for starting and using this routine? 
Ask students to make an observation about an image or piece of text and follow up with what they think might be going on or what they think this observation might be. 

Encourage students to back up their interpretation with reasons. Ask students to think about what this makes them wonder about the object or topic. The routine works best when a student responds by using the three stems together at the same time, i.e., “I see..., I think..., I wonder .... “ However, you may find that students begin by using one stem at a time, and that you need to scaffold each response with a follow up question for the next stem. 

The routine works well in a group discussion but in some cases you may want to ask students to try the routine individually on paper or in their heads before sharing out as a class. Student responses to the routine can be written down and recorded so that a class chart of observations, interpretations and wonderings are listed for all to see and return to during the course of study. 

http://www.visiblethinkingpz.org/VisibleThinking_html_files/03_ThinkingRoutines/03c_Core_routines/SeeThinkWonder/SeeThinkWonder_Routine.html
	What do you see?


	

	What do you think about it?
	

	What does it make you wonder?
	


Strategy:  Text Reformulation
Purpose:  This strategy allows students, or teams, to identify important parts of a text and make connections among them.  

Description of Strategy:  
Students demonstrate comprehension through briefly re-writing the story in a different genre or expounding upon a particular element of the story as outlined below.

1. ABC sequence:  Students write a meaningful word or phrase beginning with the letter A, then, B, etc.  For example, after reading a newspaper article about lowering the driving age, a team of students would write “A is for Age because the writer describes the benefits of lowering the driving age.  
2. Brown Bear, Brown Bear:  This type of reformulation is modeled on the popular picture book. It allows students to identify sequences and relationships.  Example:
Lincoln, Lincoln, what do you see?
I see unhappy slaves looking at me.

Unhappy slaves, unhappy slaves, what do you see?

I see Northern soldiers fighting to rescue me.

Northern soldiers, Northern soldiers, what do you see?

I see my Southern brothers shooting at me.

3. Fortunately/ Unfortunately:  Having students use the fortunately/unfortunately helps them understand cause and effect relationships. 

4. Journal Entries:  Date and compose four different journal entries from the main character’s point of view. By reading these journal entries, someone should be able to tell what happened in the story.
5. Top Ten List:  Create a bulleted list based on the story. Examples: “Top Ten Things the Main Character Learned”, “Top Ten Rules for Survival in This Story’s Setting”, or “Top Ten Reasons to Read This Story”.

6. Poetry/Song:  Write a poem or song that retells the story. By listening to this poem or song, someone would know what happened in the story.

7. Book Jacket:  Create a book jacket for a story. Be sure to include an illustration, a summary, an interesting blurb, and a convincing quote from someone who has read the story.

8. Breaking News Update:  Write the script for a breaking news report about this story. Be sure to include all the important facts. You may also include personal interviews in order to give more information.

9. Power Point Presentation:  Create a presentation, complete with words and graphics, re-telling the story.

http://www.wegottaread.com/categories/TextReformulation
Strategy:  Possible Sentences
Purpose:  Possible sentences is a pre-reading vocabulary strategy that activates students' prior knowledge about content area vocabulary and concepts. Before reading, students are provided a short list of vocabulary words from their reading. Students create, based on their prediction of what the reading will be about, a meaningful sentence for each vocabulary word or concept. After reading, students check to see if their "possible sentences" were accurate or need revising.

Description of Strategy:
1. Choose and display vocabulary words.  (The teacher chooses these before the lesson.)

2. Ask students to define the words and pair related words together.

3. Ask students to write sentences using their word pairs. Remind students that their sentences should be ones they expect to see in the text as they read.

4. Have students read the text and compare their possible sentences with the actual sentences within the text.

5. If your students' possible sentences are inaccurate, ask them to rewrite their sentences to be accurate.

http://www.readingrockets.org/strategies/possible_sentences
Strategy:  Say Something 
Purpose:  This strategy helps students begin conversation about text.  It’s non-threatening and allows students to build knowledge of a text together.
Description of Strategy: 
1. With your partner, decide who will say something first.

2. Take turns reading the selection aloud (stop about every two or three paragraphs).
3. Pause to say something about what was read.

4. When you say something, do one or more of the following:

     a. Make a prediction

     b. Ask a question

     c. Clarify something you had misunderstood

     d. Make a comment

     e. Make a connection

5. If you can’t do one of those five things, then you need to reread. 

6. Your partner offers a response to what was said.

http://www.marycollinsschoolatcherryvalleycharter.org/uploads/1/3/6/6/13668047/say_something_reading_and_comprehension_strategy.pdf
Strategy:  Creative Questions
	

	
	
	


Purpose: 
What kind of thinking does this routine encourage?
Formulating and exploring an interesting question is often as important as finding a solution. This routine encourages students to create interesting questions and then imaginatively mess around with them for a while in order to explore their creative possibilities. It provides students with the opportunity to practice developing good questions that provoke thinking and inquiry into a topic.

Description of Strategy: 
When and where can it be used?
Use Creative Questions to expand and deepen students’ thinking, to encourage students’ curiosity and to increase their motivation to inquire. This routine can be used when you are introducing a new topic to help students get a sense of the breadth of a topic. It can be used when you’re in the middle of studying a topic as a way of enlivening students’ curiosity. And it can be used when you are near the end of studying a topic, as a way of showing students how the knowledge they have gained about the topic helps them to ask ever more interesting questions. This routine can also be used continuously throughout a topic, to help the class keep a visible, evolving list of questions about the topic that can be added to at any time.
Launch: 
What are some tips for starting and using this routine?
Before using Creative Questions you might want to ask students what they think makes a good question. Then, when you show the Creative Questions, explain that this routine is a tool for asking good questions. Start the routine by providing a topic, concept or object– Sudan, medieval punishment, a stethoscope, genetic engineering. Ask them to use the Creative Questions to generate a list of questions about the topic or object. Initially, it’s best to work together as an entire group. Once students get the hang of the routine, you can have them work in small groups, or even solo. 

After students finish generating questions, ask them to pick one of the questions to investigate further. Encourage students to explore it by imaginatively playing out its possibilities. Writing a story or essay, drawing a picture, creating a play or dialogue, inventing a scenario, conducting an imaginary interview, or conducting a thought experiment are just some of the possible ways for students to find out about their questions. At the end of the exploration process be sure to take time to reflect on new insights and ideas about the topic, object or concept.

	1. Pick an image, topic, or title and brainstorm a list of questions about it.  The object selected should relate to the reading piece students will engage in.
2. Look over the list and transform some of the questions into questions that challenge the imagination. Do this by transforming questions along the lines of:

- What would it be like if…
- How would it be different if…
- Suppose that ...
- What would change if ...
- How would it look differently if …

3. Choose a question to imaginatively explore. Explore it by imaginatively playing out its possibilities. Do this by: Writing a story or essay, drawing a picture, creating a play or dialogue, inventing a scenario, conducting an imaginary interview, conducting a thought experiment

4. Reflect: What new ideas do you have about the topic, concept or object that
you didn’t have before?


Example of Creative Questions:
http://www.visiblethinkingpz.org/VisibleThinking_html_files/03_ThinkingRoutines/03g_CreativityRoutines/CreativeQuestions/CreativeQuestions_Routine.html
Strategy:  Circle of Viewpoints
Purpose: 
This routine helps students consider different and diverse perspectives involved in and around a topic. Understanding that people may think and feel differently about things is a key aspect of the Fairness Ideal.
Description of Strategy: 
This routine can be used at the beginning of a unit of study to help students brainstorm new perspectives about a topic, and imagine different characters, themes and questions connected to it. It can be used after reading a book or chapter. Provocative topics and issues are encouraged and the routine also works especially well when students are having a hard time seeing other perspectives or when things seem black and white. The routine can be used to open discussions about dilemmas and other controversial issues.
Launch: 
After identifying a topic, ask students to brainstorm various viewpoints about this topic. This can be done solo, or as a class, but make sure to give the initial brainstorm enough time for students to really stretch and explore diverse ideas. If students need help thinking of different viewpoints, try using the following prompts:

· How does it look from different points in space and different points in time?

· Who (and what) is affected by it?

· Who is involved?

· Who might care?

After the brainstorm, ask each student to choose one of these viewpoints. Give them time to prepare to speak about the topic from that perspective and to embody the viewpoint using the script skeleton to structure what he or she says. 

Once students have prepared their “characters”, the class should be ready to go around the circle and act out their various perspectives. Taking turns, ask students to speak briefly about their chosen viewpoint using the script skeleton. Invite them to stand up and use gestures and movement if necessary. The discussion at this point might move fairly quickly, capitalizing on the immediacy of the experience as each student goes through the script and presents a perspective. The array of responses will hopefully be broad and distinct, as each student should strive to produce a unique viewpoint. If some students choose the same character, encourage them to perform differently. For example, if several students choose the viewpoint of an explorer, one may be trying to seek out wealth through trade, another explorer might be adventurous or want to become famous. Ask them to raise different questions in order to elaborate their viewpoints. 

Viewpoints connect to the idea of physical perspective taking and you may notice that your students interpret this literally at first by naming and describing what their characters see. While it is fine to help students get started with concrete examples, try to move your students to consider thoughts and feelings of characters, rather than describing a scene or object. 

As students perform their viewpoint in the circle, their ideas can be recorded or written on the board so that a class list of perspectives is created. The last question of the routine asks students to think of a question they might have from their chosen viewpoint. Collect these questions or ask students to write them down and answer them as they think more about the topic as it is studied in class. Once everyone in the circle has spoken, the teacher can lead a discussion by asking: “What new ideas do you have about the topic that you didn’t have before?” and “What new questions do you have?

How-to:  Brainstorm a list of different perspectives and then use this script skeleton to explore each one: 

1. I am thinking of ... (the topic) 
2. From the point of view of ... (the viewpoint you've chosen)
3. I think ... describe the topic from your viewpoint. Be an actor - take on the character of your viewpoint.
4. A question I have from this viewpoint is ... ask a question from this viewpoint.
Wrap up: What new ideas do you have about the topic that you didn't have before? What new questions do you have?

http://www.visiblethinkingpz.org/VisibleThinking_html_files/03_ThinkingRoutines/03e_FairnessRoutines/CircleViewpoints/CircleViewpoints_Routine.html
Strategy:
Four Square – Movie Ticket 
Purpose:
For students to pick a group that best describes their understanding of the content and share their rationale for that choice. 

Description of Strategy:
1. Group the students either in small groups or whole group.

2. Label four corners of the classroom with the following descriptions:
a. [image: image16.png]


General Audience 
[image: image17.wmf]
b. Standing in Line
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c. Front Row 
[image: image19.wmf]
d. Backstage/VIP

3. Ask a question about the content being studied and have students go to the corner that best describes their understanding of the topic.  

a. Are you just beginning to understand the information (general audience)?

b. Do you understanding the content (standing in line)?

c. Can you apply the content (front row)?

d. Can you present/teach the content to another person or class (backstage/VIP)?

4. In each corner, have the groups discuss why they chose that corner and what they know about the topic.

5. Have one student from each corner share out.

Considerations:

You may have students form a group between two corners.  Just have them justify why they chose where they chose. 

Strategy:
Tea Party

Purpose:
To make predictions about the text through an interactive and engaging activity where students move around the room.
Description of Strategy:

1. Group students in pairs. 
2. Write 10-12 words, phrases, or sentences directly from the text.  Be sure the words you choose are clues but do not give the text away.  
3. Distribute a word, phrase, or sentence strip to each student.  Prompt students to practice reading prior to beginning the activity.  Assist where needed.   (Make two sets so there will be overlap and students will get to hear most of the words, phrases, sentences.)
4. Students begin sharing in table groups.  Then students will get up and walk around.  As they see someone they will read their word, phrase, or sentence to them.  The other person will listen then read their word, phrase, or sentence.  As students read and listen to words, phrases, or sentences, they will begin to make predictions about the upcoming reading.
5. Students will move around and read their word, phrase, or sentence to as many other students as they can.
6. After five to seven minutes, have students return to their table group.  
7. In table groups, students will discuss and write their prediction of the text based on the words, phrases, or sentences they collectively heard.
8. Each group will share their written prediction.
9. Read the text.
10. Compare group predictions to the text.  
Strategy:
Possible Tickets Out
Purpose:
For students to show their understanding of the content in various formats

Description of Strategy:

1. An easy way to close a lesson and check student understanding.
2. Exit slips enable teachers to assess individual understanding of students with various levels of background knowledge and language proficiency.
3. Teachers create a poster or list labeled “Possible Tickets Out”.
4. At the end of the lesson, distribute half sheets of paper and give students 5-10 minutes to choose one option from the list and demonstrate their understanding of the lesson.
1. ABC Sequence:  
· Students write a meaningful word or phrase beginning with the letter A then B and continue through the alphabet.  
· The teacher may give a certain number letter boxes to fill in with words or phrases and the student could select the letter boxes or the teacher may give the letter boxes for the students to complete.
· For example, after reading a newspaper article about lowering the driving age, a team of students would write “A is for Age because the writer describes the benefits of lowering the driving age.”  
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2. Differentiated Exit Tickets

· Create a stick figure drawing, label it, and create a dialogue.

· Write a short rhyme or rap.

· Finish the sentence, “What we learned today reminds me of ___ because ___.”

· Draw a graphic organizer to represent what was learned.

Strategy:
Stay and Stray
Purpose:
Students write information as a group and share orally while a small groups listens in order to present the information to a new group. 

Description of Strategy:

1. Put students in small groups.  Each group is discussing something different or answering a different question.  As a group, they discuss and write the most important information on a poster board.

2. Posters are displayed around the room and each group starts with their poster.  One person from the group is randomly selected to stay at the poster to teach others the information.  Have this person place their hand on the poster paper.  The rest of the group strays to the next poster.  

a. To randomly select a student to stay at each poster ask a question that elicits conversation in each small group.  

b. Possible questions include, whose birthday is closest to today, who has the most people in their family, who has traveled the farthest.  

3. After the student who stays teaches the concept, ask the students at that group to summarize what was taught.

4. Now, another person from each group is selected to stay at the poster and teach the concept to the next group that strays.  This will not be the person who originally wrote the information, so it is important for all students to learn the content and ask clarifying questions.  The student has the poster as a reference.  

5. Continue to rotate until everyone has gone to every group.  Most students will have an opportunity to “stay” at least once.

Considerations: 

Since not every student will get to every poster, a whole class recap may benefit students.   

How Can I Use “Stay and Stray” in My Classroom?

· Math students could be given a problem to solve on poster paper.  Then they would need to explain to the rest of the group step-by-step how it was solved.

· In a social studies class, each group could read a piece of text and put the main points on the poster.  The person who stays would explain what was read to the rest of the group.

· ELA teachers could assign each group to a different character after finishing a novel.  The group could analyze that character and discuss main traits, ways he or she changed, motivations, etc.  The student who “stays” would describe the character to others in the group.

· An art teacher could allow each group to study a different artist, then summarize the artist’s life, style of art, and accomplishments to others that come to the group.

Strategy:
Oh, Yesterday…
Purpose:
To activate prior knowledge by having students review previously taught concepts.
Description of Strategy:

1. Select a student.

2. Student stands and states something learned or remembered from the lesson the day before, using a theatrical manner.

3. Student use the sentence starter, “Oh, Yesterday, I learned that…”.

4. He/she may spread his/her arms wide, take a bow, speak loudly, whisper or use a funny voice (British, pirate, country, Porky Pig, etc.).

5. This strategy should be done quickly with students speaking one after the other.

6. 4-6 students could do this on any given day.

Possible sentence starters:

Oh Yesterday! I learned that . . .

Oh Yesterday! We studied . . .

Oh Yesterday! I discovered that . . .

Considerations:

You could have your class first write down their reflection from the lesson prior to sharing their main idea from the lesson orally.

 

How Can I Use “Oh, Yesterday” in My Classroom?

· In a P.E. class, using a referee voice, have students remind classmates of the rules of the game played in the previous class.

· For chemistry, ask students to explain the various types of chemical reactions.

· In an ELA class, encourage students to take on the personality of one of the characters in the book you are reading to review what has happened so far in the story.

· In history, students might assume the role of one a historical figure they learned about in the previous class and share the highlights of his/her life.

Strategy:  Concept Cartoons
Purpose:  This strategy is designed to engage and motivate students and uncover students’ thinking about their own ideas.  Concept cartoons can act as a stimulus for argument, as well.
Description of Strategy:  

This strategy can work using any type of text.  After reading an excerpt or a full text, have students draw a cartoon containing dialogue.  Options:

· Start students off by asking that they draw a main character revealing a main idea.  For example, a character might begin a statement saying, “So, the whole point is…”  

· Students may draw a dialogue between characters which reveal the characters’ attitudes.
· Students may draw a scene depicting characters in various situations which reveal their character.

· For informational text, students can create fictional characters who are depicted discussing the major points of an author’s work.  

Helpful Hints:

· This strategy can be done in pairs or triads.

· After the cartoons are drawn, groups can share and discuss the dialogues.

· After group or class discussion, changes can be made.
· Groups can continue their drawings and depict different groups’ characters interacting.  

· Always follow up students’ explanations with the question, “Why did you include that?”

· If needed, the teacher can draw stick figures and dialogue bubbles for students.
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· Get TECH!   Try Animoto.com  
· http://www.nationalstemcentre.org.uk/elibrary/resource/1482/concept-cartoons
Strategy:  Graffiti Jigsaw
Purpose:  This strategy is designed to engage and motivate students and uncover students’ thinking and overall understanding of a passage.  
Description of Strategy:

1. Put students into groups of four.  

a. Each group has chart paper, and each person has a marker and the same piece of text.  

b. Each person in the group is assigned a different portion of the text to read.  The text can be taped to the center of the poster.

2. Each student will read his or her assigned section.  After reading, each person in the group writes or draws to summarize the information in their section of the text.  This is done “graffiti-style” all over the paper and can include pictures, words, phrases, etc.  The entire text will be summarized on the poster paper.

3. Within the group, students will share what they wrote or drew and why. 

4. After sharing with their team, chart paper can be displayed around the room and teams can rotate to see how other groups summarized the same information.  Although each group will read the same piece of text, the way it is summarized could be very different and create a great discussion.  Students can comment and question through writing on the poster.

Considerations:

Elementary students may need to see an example of graffiti jigsaw prior to completing theirs to get a better idea how to use their space and ways they can graphically display information. 

How Can I Use “Graffiti Jigsaw” in My Classroom?

· Each student in the group could analyze different characters from a novel that was read in class.  This could be done with a non-fiction text as well, so it would be work in both ELA and social studies classes. They could sketch the character, write character traits to describe the character, or include an important quote from the character.

· Students in a science class could analyze the various states of matter.  After reading a text, they could graffiti their assigned state of matter (drawings, key features, chemical reactions, etc.)

· Math students studying properties could each be assigned a different property within their group.  After learning about it, students could graffiti examples, when it is used, what it is not, etc.

Strategy:  Silent Conversations (Poster Activity)
Purpose:  This strategy is designed to engage and motivate students and uncover students’ thinking and overall understanding of a passage.  This strategy is completed silently, relying solely on written discourse.

Description of Strategy: 

1. Students are placed in groups and given markers of the same color.   

2. In each group, students read the text independently that is glued in the center of a large poster. 

3. After silent reading, students individually annotate the text with questions, responses, reactions, challenges, or extended thinking.  As students document their own thinking with annotations, other members of the group may respond to annotations that others in their group made on the poster with their own comments, reactions, questions, challenges, and extended thinking. 

4. Next, students move randomly to other groups’ poster and repeat the process described above.  

5. Regroup as a whole class.   Discuss what insights students gained and how this experience deepened their understanding of the topic.    
Strategy:  The Digital Poster Activity:  Padlet.com

Purpose:

Padlet lets students think out loud.  It lets them show their understandings and learn from others.  Padlet also enables teachers to document students’ work.  

It is a digital poster.

Description of Strategy:
Padlet can be used for a pre-assessment or during-formative assessment.  It can be used with individuals or in group settings.  Padlet can be used for homework, too.

How do I use Padlet.com?

   To create a padlet digital wall:

         1) go to Padlet.com

         2) create an account. 

         3) click on Build My Wall
         4) click in the center of the wall, just click and type.

         5) to name your wall, click settings (cog).

         For students to use Padlet, they simply type in the address.

Strategy:  KNL Chart
Purpose:   This K-N-L Chart, which tracks what a student knows (K), what they need to know (N), and what they have learned (L) about a topic.

Description of Strategy:  The strategy can be used before, during, and after research projects but can easily be adapted to use with reading literature and informational text.
Using a K-N-L chart, students can prepare to research a topic and use it to track information gathered along the way. This tool will help students confirm what they know about a topic and encourage them to think about how they want to focus their research. Ask students leading questions for each column of the chart, such as, “What do you already ‘know’ about this topic?”  “What do you ‘need’ to learn about the topic so you can focus your research?” and “What did you ‘learn’ from doing your research?”

Try these for extensions:

· Have students conduct research about a particular country, an unusual animal, a celestial body, or other content area topic. Ask students to first think about what they know about the selected topic (for example, the poison dart frog) and write it in the first column. Students should then direct their thinking toward the research questions they need answered about the poison dart frog. These questions are recorded in the second column. Then, as students conduct research, they should add information gathered to the column, showing what was learned.  For older students, you may want make a K-N-L-S chart, with the fourth column focusing on what students may “still” want to learn even after completing research.

· Use the K-N-L chart to direct students’ thinking as they begin reading a new chapter book. Show them the title and cover of the book and encourage them to think about what the book might be about. Then ask students to think about what they might need to know about the book or the book topic. Encourage them to brainstorm about the events in the book and pose questions about the events or characters. These can be recorded on the chart as a class or individually. As students read the story, instruct them to revisit their questions in the “What I Need to Know” column every few days and answer them in the “What I Learned” column.

 Adapted from:  Readwritethink.org
Strategy:  Four Corners
Purpose:  Four Corners allows students to make judgments about text, explain, and defend them.  It’s active and promotes student discourse.  Four Corners is an effective alternate for multiple choice formative assessment.  
Description of Strategy:

1) After reading, the teacher shares four responses to a text or ideas about a text.  Each response or idea is written on paper and taped near a corner of a wall in the classroom.  

2) Students will walk to the corner that most closely represents their thinking.  

3) When students have gathered, each group will identify reasons for their thinking.  

4) Student groups will share their ideas and evidence for their thinking.  

5) After sharing, students may move to another corner.

6) Students who moved to another corner will share why they changed positions.

7) After the four corners exercise, all students will be better prepared to communicate their thoughts about a text through writing.

Example 1:

    Text:  “The road not taken” by Robert Frost
           Corner 1:  The speaker regrets his course in life.

           Corner 2:  The speaker is pleased with his choices.

           Corner 3:  The speaker is confused about his future decisions.

           Corner 4:   The speaker is lost in the woods.

Example 2:

    Text:  Island of the Blue Dolphins by Scott O’Dell
       Statement:  Karana represents independence.

          Corner 1:  Highly Agree                     Corner 2: Highly Disagree

          Corner 2:  Agree with exceptions       Corner 4: Not sure

https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/four-corners
Strategy:  Show and Tell
Purpose:  This strategy allows students to share their thoughts and provide evidence of their findings.

Description of Strategy:  Just like a simple time of SHOW and TELL with any found object, have students share one idea or answer to a question and then have the student tell about its importance. That’s the evidence part! The basic premise of the “Show and Tell” technique is that if one can explain a concept to someone else, then one truly understands the concept.

The Show and Tell strategy also works well with student groups.

Examples of what to “Show”:   

· An answer to a literal question

· An inference

· A connection between ideas in a text or between multiple texts

· A conclusion

· A statement about an element of a writing piece:  tone, purpose, etc.

Any item “shown” should then be supported with at least one or two pieces of evidence.  This is the “tell.”   Phrases, specific words in text, and organizational structures can all be used as support.  

Strategy:  What Makes You Say That?
Purpose:  This strategy encourages students to purposefully support their thinking with evidence.

Description of Strategy:  Often when a question is posed to students, they can provide an answer but fail to support their answer.  Asking “What makes you say that?” as a routine can encourage students to make providing evidence a routine.  Students can also use this question as part of productive, Socratic conversations.   This strategy enables a teacher to determine students’ understandings and misconceptions.  It also encourages students to share and explain their perspectives by asking:
· What’s going on?
· What do you see?
· What do you know?
· What makes you say that?

Because the basic questions in this routine are flexible, it is useful when looking at objects such as works of art or historical artifacts, but it can also be used to explore a poem, make scientific observations and hypotheses, or investigate more conceptual ideas.  The routine can be adapted for use with almost any subject and may also be useful for gathering information on students’ general concepts when introducing a new topic.  Striking a good balance of complex text and classroom discussion will produce the best outcomes and engage students in multiple ways.
http://www.socrative.com/garden/?p=13#sthash.7RxsnaK7.dpuf



http://www.colorincolorado.org/article/13279/
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A routine for reflecting on how and why our thinking has changed

Remind students of the topic you want them to consider. It
could be the ideal itself—fairness, truth, understanding. or
creativity—or it could be the unit you are studying. Have

students write a response using each of the sentence stems:

e Tused to think....

¢ Butnow, I think...

Purpose: What kind of thinking does this routine encourage?

This routine helps students to reflect on their thinking about a topic or issue and explore how
and why that thinking has changed. It can be useful in consolidating new learning as students
identify their new understandings, opinions, and beliefs. By examining and explaining how and
why their thinking has changed, students are developing their reasoning abilities and
recognizing cause and effect relationships.

Application: When and where can it be used?

This routine can be used whenever students’ initial thoughts, opinions, or beliefs are likely to
have changed as a result of instruction or experience. For instance, after reading new
information, watching a film, listening to a speaker, experiencing something new, having a class
discussion, at the end of a unit of study, and so on.




[image: image6.png]Launch: What are some tips for starting and using this routine?

Explain to students that the purpose of this activity is to help them reflect on their thinking
about the topic and to identify how their ideas have changed over time. For instance:

When we began this study of , you all had some initial ideas about it and what it was
all about. In just a few sentences, I want to write what it is that you used to think about
Take a minute to think back and then write down your response to “ I used to

think...”

Now, I want you to think about how your ideas about have changed as a result of
what we ve been studving/doing/discussing. Again in just a few sentences write down what you
now think about . Start your sentences with, “But now, I think...”

Have students share and explain their shifts in thinking. Initially it is good to do this as a whole
group so that you can probe students” thinking and push them to explain. Once students become
accustomed to explaining their thinking, students can share with one another in small groups or
pairs.




https://edorigami.wikispaces.com/Visible+Thinking
Name: _____________________________________________________________

Topic: _________________________________________________________________

I used to think…

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

But now I think…

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

*************************************************************************************Name: ______________________________________________________  Date: ___________________

______________  Date: ___________________

Topic:  ______________________________________________________________________________

	I think…




                                                                                                                                         Date: __________________

	Now I think…




Strategy:  Hot Topic
Purpose:  Hot Topic initiates student-led discussion.  It helps students identify issues within literature or informational text.

Description of Strategy:

1. After reading a text or portion of a text, the teacher will place (draw) a picture of a thermometer on the wall or SMART Board.  

2. Using post-it notes, students will write out main ideas, problems, and issues presented in a text.  

3. Students will place the post-it notes next to the thermometer according to importance:  the HOT TOPIC.

4. After post-it notes have all been posted, the class will discuss the topics so that the most important are at the top of the thermometer and the less important are at the bottom.  

*When finished organizing, the class can discuss BIG ideas that transcend the text. 
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Strategy:  Connect-Extend-Challenge

Purpose: The routine helps students make connections between new ideas and prior knowledge. It also encourages them to take stock of ongoing questions, puzzles and difficulties as they reflect on what they are learning. The natural place to use the Connect-Extend-Challenge routine is after students have learned something new. It doesn't matter how much they have learned – it can be a lesson's worth, or a unit's worth.

Description of Strategy:


[image: image8] The routine is broadly applicable: Use it after students have explored a work of art, or anything else in the curriculum. Try it as a reflection during a lesson, after a longer project, or when completing a unit of study. Try using it after another routine! This routine works well with the whole class, in small groups or individually. Keep a visible record of students' ideas. If you are working in a group, ask students to share some of their thoughts and collect a list of ideas in each of the three categories Or have students write their individual responses on post-it notes and add them to a class chart. Keep students' visible thinking alive over time: Continually add new ideas to the lists and revisit the ideas and questions on the chart as students' understanding around a topic develops.

[image: image9.png]CONNECT:

CHALLENGE:

How are the ideas and
information presented
CONNECTED to what you
already knew?

What new ideas did you get
that EXTENDED or pushed
your thinking in new
directions?

What is still
CHALLENGING or
confusing for you to get
your mind around? What
questions, wonderings o
puzzles do you now have?





http://www.visiblethinkingpz.org/VisibleThinking_html_files/03_ThinkingRoutines/03d_UnderstandingRoutines/ConnectExtendChallenge/ConnectExtend_PoP.html
Strategy:  Headlines/ Bumperstickers

Purpose:  This routine helps students capture the core or heart of the matter being studied or discussed. It also can involve them in summing things up and coming to some tentative conclusions.
Description of strategy:  This routine works especially well at the end of a class discussion or session in which students have explored a topic and gathered a fair amount of new information or opinions about it.

The routine can be used quite effectively with think-pair-share. For example, at the end of a class the teachers can ask the class, "Think about all that we have been talking about today in class. If you were to write a headline for this topic or issue right now that captured the most important aspect that should be remembered, what would that headline be?" Next, the teacher tells students, "Share your headline with your neighbor." The teacher might close the class by asking, "Who heard a headline from someone else that they thought was particularly good at getting to the core of things?"

Student responses to the routine can be written down and recorded so that a class list of headlines is created. These could be reviewed and updated from time to time as the class learns more about the topic. The follow-up question, "how has your headline changed or how does it differ from what you would have said? This can be used to help students reflect on changes in their thinking.

	[image: image10.png]s routine draws on the idea of
ewspaper-type headlines as a vehicle for
up and capturing the essence of an
vent, idea, concept, topic, etc. The routine
fasks one core question:

1. If you were to write a headline
Jor this topic or issue right now
that captured the most important
aspect that should be
remembered, what would that
headline be?

|A second question involves probing how
Istudents’ ideas of what is most important and
|central to the topic being explored have
changed over time:

2. How has your headline
changed based on foday's
discussion? How does it differ

from what you would have said

Yesterday?





	Try a Bumpersticker:

  Students may also want to create a bumper sticker to express big ideas.  Bumper stickers differ from headlines because they can more easily show points of view.  

  Writing bumper stickers also allows flexibility and creativity!

  Examples:

    ELA: What bumper sticker would Lord Capulet have on his carriage?

    Science: What would Einstein’s bumper sticker say?

    SS:   What bumper sticker would you not see on Napoleon’s horse?


Strategy:  Fishbowl Discussions/Inside – Outside Circle 
Purpose:  Fishbowl discussions allow students to investigate a text deeply through speaking and listening to their peers.  Fishbowls also allow students to increase their abilities to hold meaningful dialogue.  

Description of Strategy:
During a fishbowl activity, there are two circles of students, an inside and an outside.  Students in the inside circle hold a conversation about a piece of text.  Students on the outside focus on how students are communicating.  After a set amount of time, students on the outer ring share their feedback with the class.  After students switch roles and places.
1.  Students read and annotate a text.

2.  Each team of students creates questions for the discussion.  Teams can create one or more questions.  These questions require:

· more than a one word answer.  

· the use of the text to be answered.

· conversation to answer.  The answers might be debatable. (“Was Jim’s decision…?”)
3.  Before the fishbowl discussion, the teacher provides feedback to allow teams to improve upon their questions.

4.  When questions are ready, the teacher explains what is needed for a high-quality fishbowl discussion:

Inside Circle

· One person talks at a time.

· Talk is to be objective.  The focus is on the text.

· Participants use appropriate language when conversing. *

· It’s OK to make connections, disagree, or ask follow up questions.

Outside Circle

· No talking

· Focus on the conversation

· Make notes (see next page)
· Stay objective

5.  Fishbowl!  When fish-bowling for the first few times, it might be a good idea to limit the time allotted for the discussion.  The teacher also might need to stop and help redirect the conversation.  

6.   After the fishbowl discussion is completed, the outer circle will share their feedback.

7.   Students will change roles and repeat the process.

http://www.edutopia.org/pdfs/coop_math_bowman/bowman_fishbowl_metng                    
Fish Bowl Discussion:  Looking In
Who is doing most of the talking?

How is the text used in the discussion?

Is anyone connecting with comments?

Who is quiet?

Is there positive talk?  

What kinds of comments keep the conversation going?

Who is leading?  How do you know?
[image: image11.png]Notice & Note Information Organizer

Use the organizer below to take notes of the essential elements for each of the signposts.

Thi

ill serve as your reminder when implementing the lessons in the classroom.

Aha Moment

Contrasts & Contradictions

Tough Questions

Words of the Wiser

Again and Again

Memory Moment





Accountable Talk

[image: image12.wmf]
· I agree with ____ because

· I disagree with ____ because

· I noticed ____

· I want to add to what ____ said

· Based on the text, I think ____

· I think the author wants me to know ____

[image: image13.wmf]
                    Accountable Talk
   WHEN TALKING:
                       [image: image14.wmf]
I think/wonder……




I’m visualizing……


I want to add to what ___ said……

I don’t understand……

At first I thought, now I think……                I think the author was …….

   WHEN LISTENING:

	Agree
I agree with ____because……

I agree with ____, however……


	Disagree
I disagree with you because the           text says……

I disagree with ____ because……

	Clarify

Can you give me an example of ___?

Could you please explain a bit more about ____?

What is your evidence?

Why do you think that?
	Extend

I was thinking about what ___said, and wonder….

Can you tell me more about____?

The evidence that supports this is …


   SMALL GROUP REPORTING:

One of our ideas was……             Our group thought/decided……..
                                We discussed……
Productive Talk
Help students begin and maintain an effective text-based discussion by providing them with these conversation starters:

	It looks like…
	What makes you say that?
	Think about…

	The writer states…
	Take a look at the evidence in paragraph…
	It that true or is it a generalization?

	It’s possible that…
	What does the writer state…
	I appreciate your point of view.  To add to that…

	What do you think about…
	I’m not sure if…
	How is your thought supported by the text?

	Consider…
	What else does the author say about…?
	Is there enough evidence to conclude that?

	I can see your point, but…
	I wonder…
	Does anyone else think so?  Or differently?

	Can you please clarify that…
	Can anyone make a connection to my idea?
	Can someone add to that?


	What did you see in the writing?
	What makes you say that?  

	I agree / disagree because…
	Is it possible that…?

	The writer states…
	Take a look at the evidence in paragraph…

	Is there enough evidence to conclude that?
	There might be evidence to contradict that.

	What do you think about…?
	What else does the author say about…?

	I can see your point, but...
	I appreciate your point of view.  To add to that…

	I wonder…
	Is that true or is it a generalization?

	I’m not sure if that is accurate.  What about…?
	Can anyone make a connection to this?

	How is your statement supported by the text?
	…and take a look at…

	Can you please clarify that?
	Does anyone else think this?  Does anyone feel differently?


“Writers are Thinkers”

Guidelines for Writer’s Notebooks

Purpose:  A writing space where students can communicate ideas, record observations, offer and support opinions, build knowledge, and convey real and imagined experiences and events that may eventually serve as the basis for more formal writing. 

Writer’s Notebook

[image: image21.jpg]


Two Points of Entry


Considerations:

Students are expected to ………                                        Teachers are expected to ………….

· Write daily





          *  Model writing (3 types)


· Use what they know about conventions                   *  Teach mini lessons

· Try strategies from mini lessons                                 *  Provide timely, effective feedback

· Share their writing




          *  Provide time for daily writing

· Revisit writings multiple times


          *  Conference with students


· Attempt different types of writing

          
“A writer’s notebook is a blank book where a writer can engage in the fun, often messy job of being a writer-practicing, listening, playing with language, gathering images and insights and ideas.  The purpose of such a notebook is to nourish the writer….such a notebook….is one of the most essential tools of the trade.”






                                                                                                                                ~ Ralph Fletcher

Teacher Directed





From the Back to the Front 


�





Exemplars of good writing


Artifacts based on the 6 Traits of Writing


Artifacts on revising 


Artifacts on editing


Artifcats on conventions











Student Directed





From the Front to the Back








Daily entries


Evidence from strategies that help students find topics for writing 











Round Robin Writing


 


 Divide students into small groups.


 Each student in each group has a handout with a different open-ended question on top.  


 There should be a rectangular space for each student in the group to answer.


 Students have 3-5 minutes to write their answer to the question.  The teacher gives a signal and the students pass their paper to the next person in their group.


 Students now read their new question, read the previous response, and write their answer.  As students read the previous response(s), their answer could either elaborate on one already written or begin a new idea.


 Continue to rotate the questions until all students have answered all questions.  Allow students a few minutes to discuss the questions together.  If desired, students can also share interesting ideas their group had with the whole class.


 Using a different color of paper for each question is an easy visual to see who has each question.    
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